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Chapter Seven
Explaining history: the language
resources
Introduction
The overall social purpose of Factorial and Consequential Explanations is to explain
past events by examining causes and consequences. In contrast to Historical
Accounts, which impose a drastic simplification on the treatment of cause and
consequence, these Explanation text types are able to integrate long term,
background causes with direct and immediate causes. In this way the inventory of
causes can be enlarged. They can also be appraised in terms of their significance and
placed in some sort of 'pecking order'. Thus, whereas the Chronicling text types are
appropriate for writing about specific individuals or groups of people and particular
events as they unfolded in time, Explanation text types have the potential for
examining events at a more generalised and abstract level.

Factorial Explanation
Social purpose
A Factorial Explanation is a text that explains the reasons or factors that contribute to
a particular event or outcome. However, unlike a Historical Account which is
concerned with explaining the past in terms of a single sequence of causally related
events, Factorial Explanations are concerned with multiple and many-layered
causes. These causes may also be appraised in terms of their significance.

Factorial Explanations in school history writing
A Factorial Explanation is often set as a writing task in junior secondary school,
particularly in Years 9 and 10. By profile level 6 students need to be able to 'describe
and explain lasting and changing aspects of a society' (strand organiser:
Understanding the Past), and to understand the influence of historical change and
continuity (strand organiser: Time and Change). At profile level 7 students are able to
explain 'how causes, motives and consequences may be related', and at profile level 8
they are able to explain why 'causes and consequences can vary in importance'
(strand organiser: Time and Change).
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Explaining how a number of reasons or factors contributed to an outcome is
common in historical investigations. Indeed, many of the focus questions in the NSW
History Syllabus 7-10 require some kind of Factorial Explanation as a response; for
example, 'What have been the major influences on how Australians regard
themselves today? ' or 'In what ways does a study of Asia in the 19th and 20th
centuries contribute to our understanding of the past and present?' Often, of course,
the approach to such broad questions will be to study a number of subtopics or more
narrowly defined historical issues and periods. Such studies will provide an
opportunity for students to write Factorial Explanations. For example 'What were the
reasons for people emigrating to Australia after World War II?', 'Why did
Australians participate in overseas conflicts?' or 'Why have Australia’s relations with
the United States of America changed?'

Most history teachers would probably agree that in examining the questions above, a
knowledge of what happened (e.g. what overseas conflicts Australia participated in)
is a prerequisite for explaining why it happened. In other words, to write an
Explanation students need first to be in control of the Recount and Account 'version'
of the past. In the suggested literacy pathway, therefore, the Explanation text types
follow on from Recounts, Accounts and Reports.

For many students, writing an Explanation text is a difficult task. This is because the
way the text is organised and the language resources it uses are further away from
the kind of language used in everyday situations than is the case with Recount,
Account and Report text types. However, if students have already been
systematically apprenticed into the Recount and Account text types, they will
already have many of the language resources needed for successfully constructing a
Factorial Explanation.

Developing critical literacy
In terms of critical literacy, learning to write an Explanation can raise questions
about how factors are selected and judged, and how this process reflects the bias of
the historian. Although in comparison with an Account an Explanation is usually a
less reductive interpretation of events (in that it can integrate both short and long
term factors), it is similar to the Account and Recount text types in that it presents its
interpretation of history as categorical fact. Factors remain unproblematised — it is
only when students gain control of the persuading text types that these factors need
no longer be presented as 'black and white facts' and can, instead, be argued for or
against, depending on the available evidence.
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Stages in a Factorial Explanation
The social purpose of a Factorial Explanation is achieved by moving through three
distinct stages:

• Outcome
• Factors 1-n
• Reinforcement of Factors

Text 7.1 is a joint construction which was written by a Year 9 class. It formed part of
a unit on World War I, and was the result of research and practice in note taking
skills.

Outcome

7.1

Why was there so much opposition to conscription
in the First World War?

During the First World War there was
considerable opposition to conscription for the
following reasons: opposition to the war among
different groups, fear of increasing government
power and economic factors.

Factor 1 One reason for so much opposition to the war was
the number of different groups of people
concerned. For example, many people, like
revolutionary socialists, thought the war was
unjust because capitalists were profiting at the
workers' expense. This was because prices were
increasing and wages were decreasing. People
also felt no one had a right to send others to
kill or be killed. There had already been many
casualties and further loss of life was
resisted. In addition, conscription was opposed
by those who had family and personal problems,
such as responsibility for dependents. Other
opposition came from Irish-Australians who
supported the Easter Rebellion, which had been
suppressed by the British.

Factor 2 A second reason was fear of increasing
government power. One area of concern was the
War Precautions Act which restricted freedom of
speech, press and association and introduced
censorship. Another area of concern was the fear
felt by trade union members that the government
could use conscription to exert power against
strikers.



© Metropolitan East DSP  Chapter Seven March 15, 2004 Page 4

4

Factor 3 Finally, there were economic factors behind the
opposition to conscription. For example, many
were concerned that women and coloured people
would take the place of conscripted male
workers. They were also afraid that if
conscription was introduced agriculture would be
affected by the lack of workers. Apart from
these, there was the belief that the Allies
needed food supplies, not men. Another factor
was that Labor supporters felt conscription
unjust because it put more burdens on workers
who suffered higher prices and reduced incomes.
If the breadwinners of families were
conscripted, families would be disadvantaged.

Reinforcement of
Factors

In conclusion, opposition to conscription came
from many groups and for a variety of reasons.
The main reason was the rejection, by many
people, of the war itself. Other important
reasons were opposition to the power of the
State and the impact of conscription on people's
economic well-being.

Text 7.1: Sample Factorial Explanation showing stages

The purpose of each stage
The Outcome stage of a Factorial Explanation identifies a historical outcome (such as
opposition to conscription) and provides, if necessary, some brief background details
(for example when and where the event occurred). It may also provide a preview of
the factors that it will detail and elaborate.

The Factors stage of a Factorial Explanation provides details of the factors that the
writer has selected to explain the occurrence of the outcome. Typically, these factors
are elaborated through a sequence of causally related events. In other words, a
compressed or mini-Historical Account is integrated into the text. The elaboration
may also take the form of a mini-Recount or Report.

The Reinforcement of Factors stage of a Factorial Explanation serves to emphasise
the key factors that contributed to the historical outcome. It may also weigh up and
appraise the factors in terms of which played the most important role in bringing
about the outcome.

How the Context of Situation affects language choices

Field and language choice: Building a picture of the world
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The Field in Text 7.1 is conscription and the reasons for opposition to it. Because of
this, it is a text that is concerned with reasons rather than individuals or groups of
people and what they did. This creates an abstract rather than a concrete Field.
Causality is particularly foregrounded, in contrast to Recounts where time
predominates.

As with the other text types discussed, specialised terms are used; for example,
specialised political terms such as 'revolutionary socialism', 'capitalists' and 'Labor
supporters' are used as well as specialised legal references such as 'the War
Precautions Act' and other specialised terms such as 'the Easter Rebellion'. As well,
generalised human Participants such as 'capitalists' and 'Labor supporters' are
featured as well as non-human Participants such as 'the first reason', 'prices',
'conscription' and 'opposition'.

Whereas in Recounts the relationship between events is one of time, in Accounts and
Factorial Explanations links are usually causal. There are several different language
resources that a writer can choose from in order to express this causal relationship.
One of these resources is a Dependent clause of Cause. This resource is examined in
Grammar reference 7.1.
Grammar reference 7.1

Making a causal link between events: Dependent clauses of Cause and Cause
linking words
As we discussed in Grammar reference 5.1, a simple definition of a dependent
clause is one which cannot stand meaningfully on its own, but needs to be combined
with another clause. We also discussed how there is always a type of 'relationship'
between independent and dependent clauses in a clause complex. In Recounts the
relationship is often one of time (a Dependent clause of Time). In Accounts and
Explanations it is usually one of cause (a Dependent clause of Cause). Some
examples of Dependent clauses of Cause are shown below. The dependent clause
is in bold and the Cause linking word is in italics.

For example, many people, like revolutionary socialists,
thought the war was unjust because capitalists were
profiting at the workers' expense.

Also, if conscription was introduced agriculture would be
affected by lack of workers.

Another factor was that Labor supporters felt conscription
unjust because it put more burdens on workers who suffered
higher prices and reduced incomes.
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If the breadwinners of families were conscripted, families
would be disadvantaged.

In Chapter 5, in the section on Historical Recounts and Historical Accounts, we
looked in detail at how we can use the language resource of generalised Participant
to write about groups of people rather than specific personalities. Examples of
generalised human Participants included 'the Eora people' and 'the White settlers'.
‘Their crops and houses' and 'food supplies' were examples of generalised non-
human Participants. In these examples each Participant is made up of more than one
word. Grammatically we can call the group of words a 'noun group' or a Nominal
group.

A Nominal group is an important grammatical resource for writers of history to have
control of as it allows them to build a clear and precise picture of the Participants
they are writing about. This is because the Nominal group allows us to indicate,
count, describe, classify, qualify and measure a noun such as 'settler' or 'supplies'.
Nominal groups can also help the historian to build a precise picture of the
Circumstances that surround participants and events. This is examined in more
detail in Grammar reference 7.2.

Grammar reference 7.2
Nominal groups
In the sentence below, five nouns appear in italics. These nouns are the pivot around
which the other words in the Nominal group revolve. In Functional Grammar terms
nouns are called 'Thing'. Things can be either living things, or inanimate objects and
abstract concepts.

For example, many people, like revolutionary socialists,
thought the war was unjust because capitalists were
profiting at the worker's expense

You can see that most of the italicised words above (the nouns or Things) have been
expanded in some way so that we have more information about them, such as how
many people, what kind of socialists, whose expense and so on. The words that give
us this kind of information (the words in bold) all belong to the Nominal group. Their
job is to provide different types of information about the Thing. According to the job
they do they are defined as Numeratives, Classifiers, Determiners (or Pointers),
Orientation, Describers (or epithets) and Qualifiers. We will now look at each of these
in turn.

Numeratives
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The first Nominal group in the sample sentence above gives us information about the
number of people — ‘many people’. Functional grammar names words which specify
number (like ‘many’) Numeratives. Some other examples of Numeratives are:

the first Governor, 2000 aeroplanes, a few settlers, the
final war

Classifiers
In the Nominal group ‘revolutionary socialists’, the word 'revolutionary' classifies the
word 'socialist'. It gives us information about what type or kind of socialist is meant.
In other words it places the Thing in the subclass ‘revolutionary’ socialist, in contrast
to, say, 'Fabian' socialist. Words that do this are called Classifiers in Functional
Grammar. A Classifier cannot be graded, compared or intensified. That is, you
cannot say 'a very revolutionary socialist' or 'a more Fabian socialist'. Some other
examples of Classifiers are:

trench warfare, steel helmets, infantry officer,
Aboriginal activists

Determiners or Pointers
In ‘the war’ the Thing has not been expanded. This is because information about it
has been given previously in the text. The use of 'the' indicates this. ‘The', when used
with a specific Thing, usually indicates that the Thing can be found somewhere else
in the text. The functional label for words like 'the' is Determiner or Deictic. In some
cases teachers like to use the word Pointer with students.

When a thing is not specific, 'a' or 'an' is used.

Determiners can do more than point to a particular Participant.
They can also tell us whether it is near to or far from the time of
speaking or writing, and they can also indicate ownership. Some
other examples of Determiners are:

these days(near), in those days(far), their food supplies,
the workers' expense

In the last example, ‘the workers' expense’, (which also appears in the sample
sentence above), the Determiner is used to indicate ownership through another noun
which contains the inflection 's' — 'the workers'. 'The', in this case, is used to refer
generically to the class worker rather than to a particular worker who has been
mentioned previously in the text.
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Orientation
Sometimes there is an Orientation before the Thing. Its function is to orient the
reader or listener more precisely to a particular aspect of a Thing. The hinge
between the Orientation and the Thing is typically realised by the preposition 'of'. For
example:

The impact of conscription

orientation hinge Thing

Describers (or Epithets)
Let us look at another sentence taken from Text 7.1. There are three Participants in
the following sentence, each of which is expressed through a Nominal group. We will
use these Nominal groups to illustrate both Describers (epithets) and Qualifiers
(discussed in the next section).

Other important reasons were opposition to the power of
the state and the impact of conscription on people's
economic well-being

We can analyse the first Nominal group in the following way:

Other important reasons

Determiner Describer Thing

A Describer functions to give more information about the qualities of a Thing. In the
case of 'important', it is also conveying the attitude of the writer, who has judged the
reasons to be of significance. Describers can generally be divided into Attitudinal
Describers such as important reasons, unpleasant lives, dangerously angry, and
White mob, and Physical Describers which provide information about the size,
colour, shape or other qualities of the Thing.

Qualifiers
Whereas Describers come before the Thing, Qualifiers follow the Thing, as in the
second Nominal group in our example — opposition to the power of the state.

This can be analysed as follows:

opposition to the power of the state
Thing Qualifier
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Typically the Qualifier is made up of a phrase or clause. When a phrase or clause
functions to define a Thing more precisely it is called an embedded phrase or
embedded clause. Here are some more examples of embedded phrases or clauses:

the impact of conscription on people's economic well-
being

Thing embedded phrase

there was the belief that the Allies needed food
supplies, not men.

Thing embedded clause

there were economic factors behind the opposition to
conscription

Thing embedded phrase

We can see from the discussion in Grammar reference 7.2 that the Nominal group is
a language resource which has considerable potential for building up the Field of a
text. It is not always necessary to use this potential to the full; for example,
'capitalists' in the first sample sentence does not have any words accompanying it.
However, a glance through the sample text shows us that history writing makes a
great deal of use of Nominal groups.

Tenor and language choice: How the writer relates to the reader
In the sample Factorial Explanation (Text 7.1) the writers selected reasons for
opposition to conscription which they regarded as significant and which they
presented as unproblematic. There is no sense that the reasons presented are the
writers' selection and interpretation. Instead they are constructed as the reasons, and
presented as reliable facts. This is typical of a Factorial Explanation, where the aim is
not to argue or persuade but simply to explain the reasons for a particular event or
issue.

Although Factorial Explanations do not explicitly argue a particular point of view,
the selection of reasons serves to position the reader to view the piece of history in a
particular way. You may remember how the selection of events in the Chronicle text
type equally serves to position the reader. This is achieved by choosing events in the
Record of Events stage which will trigger particular judgements on the part of the
reader. The writer, however, does not explicitly intrude or give direct Appraisal. The
Explanation text type is similar in that it may contain implicit Appraisal in the Factors
or Consequences stages. For example, in paragraph three of Text 7.1, the writers
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choose the War Precautions Act to illustrate fear of increasing government control.
The choice of this factor and the description of the Act as one 'restricting freedom of
speech, press and association' would trigger in many readers a negative judgement.

In addition, the Explanation text types may make use of other people's judgements
and valuations in order to convey a particular interpretation of events. When they do
this, writers cannot be held responsible for making the Appraisal themselves. For
example, in the second paragraph of Text 7.1 we read that 'many people, like
revolutionary socialists, thought the war was unjust'. In this way the writers were
able to bring to the reader's attention the judgement that the war was ethically
wrong, while having this judgement attributed to 'many people' rather than to the
writers themselves.

Finally, in the Reinforcement of Factors stage, the way in which factors and reasons
are explicitly weighed up and valued — for example, 'the main reason’ (as opposed
to
significant reasons) — also shows how the writer is more than a neutral recorder and
is expected to show the ability to interpret, 'weigh up' and appraise.

The typical rhetorical pattern found in Factorial Explanations whereby the writer
first presents a set of reasons or factors (the selection of which very often acts as
tokens of Appraisal — see Chapter 4) and then weighs up each reason's relative
importance needs to be made clear to students.

One way in which the Tenor shapes the language of Explanations in history is in
terms of the choices that are made from the Appraisal system. Whereas in
Autobiographical Recounts, the writer appraises events from an emotional
perspective (Affect) and in Recounts and Accounts from the angle of ethics
(Judgement), in Explanations reasons or factors are often considered in terms of their
significance (Valuation). This is discussed in Grammar reference 7.3.
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Grammar reference 7.3

Valuation
The grammatical realisations of Valuation are varied, although they very often form
part of the Nominal group. When they do attention is not drawn to the writer as the
Appraiser, and the construction of a neutral, objective 'voice' can be maintained.
Here are some examples in which Valuation is realised through the Describers in a
Nominal group (the Nominal group is in bold and the Valuation Describer is in italics):

The main reason was rejection of the war.

Other important reasons were opposition to the power of
the State and the impact of conscription on people's
economic well-being.

Mode and language choice: Organising the message
We have already seen that one important way in which Mode affects a text is by
influencing how language is used to organise the message of the text. In Recounts,
for example, time is the main organising principle, while in Historical Accounts cause,
as well as time, helps to organise the text. In Factorial Explanations it is not
chronology that organises the text. This is because an Explanation gathers together
reasons and factors and organises them in a way that cuts across a linear unfolding
of events. For example, in Text 7.1 the economic factors referred to were building up
at the same time as the factors to do with 'fear of increasing government power'. It
would be impossible to pull out the particular events—for example Labor supporters
feeling that conscription was unjust because it put more burdens on workers, and
trade union members being afraid of the government using its power against
strikers—and then to place them in some kind of temporal sequence. If this was
attempted the text would lose much of its explanatory power. The Explanation text
type is one which is able to deal with developing concerns, fears and reactions rather
than being limited to tangible events that occurred at precise points in time.
Examples of language used to organise a Factorial Explanation are given in
Grammar reference 7.4.

Grammar reference 7.4

Text sequencing words (Internal cohesive devices)
In Explanations, the time line disappears and the text becomes rhetorically
organised. The language resources it uses are called Text sequencing words (or,
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more technically, Internal cohesive devices). Text 7.1 uses typical Text sequencing
words. The following examples show how they build a scaffold for the Explanation.

One reason...

A second reason...

Finally...

In conclusion...

Text and Section Previews
In the Chronicle text types we saw how clause or sentence level Themes, as well as
Section Previews, help to maintain the relevance of the message of the text. We also
looked at how the Background stage in these text types may contain a Preview
which tells the reader what is to follow in the main body of the text. We can call this
a Text Preview (technically known as a Macro-Theme), as it predicts or foreshadows
the organisation of the rest of the text.

From the Text Preview of a Factorial Explanation we can find out which reasons will
be presented in the Factors stage of the text and the order in which they will be
presented. We can also predict that each reason is likely to become a Section Preview
for a paragraph in the Factors stage. For example, in our sample text, the Text
Preview predicts the following organisation:

Text Preview There was considerable opposition
to conscription for the following
reasons: opposition to the war
among different groups; fear of
increasing government power and
economic factors.

Factors

Section Preview: Paragraph 1
One reason for so much opposition
to the war was the number of
different groups of people
concerned.

Section Preview: Paragraph 2 A second reason was fear of
increasing government power

Section Preview: Paragraph 3 Finally, there were economic
factors behind the opposition to
conscription.



© Metropolitan East DSP  Chapter Seven March 15, 2004 Page 13

13

Text and Section Previews are an important organising device in Factorial
Explanations, as well as in many other kinds of text. When students do not employ
these resources it can make the text harder to read and to follow.

Density/Complexity
In mature history writing, the clause structure is relatively simple whereas the
structure of the Nominal group is relatively complex. This means that most of the
information is packed into Nominal groups which are then placed into relationship
with each other, typically through a Relational Process (e.g. 'is', 'has'), or a Process
which expresses cause and effect (e.g. 'led to', 'caused'). The sentence below, taken
from Text 7.1, is an illustration of how the structure of a sentence may be relatively
simple and yet present a great deal of information which is packed into dense
Nominal groups.

Other important reasons were opposition to the power of
the state

Participant Process Participant
and the impact of conscription on people's economic well-
being

Factorial Explanations in a writing pathway in junior secondary
school history
As can be seen from the analysis above, a Factorial Explanation is pivotal in enabling
students to move away from recording events in a temporal sequence to explaining
events at a more abstract level. This requires the ability to group and categorise
events in a non-temporal way and to organise them into a cohesive text. It also
requires the ability to judge which reasons or factors are relevant and which are the
most and least important. Students often find the shift in abstraction and text
organisation difficult, and for this reason they need to be made aware of the
language resources that will facilitate this shift.

Factorial Explanations in reading history
Factorial Explanations are less common in school history textbooks than the
Chronicle text types. When they do appear the Mode can be quite different from that
which students would be expected to use if asked to write an Explanation. For
example, they are often presented in the form of cartoon pictures, a flow chart or a
diagram. If students are to recognise and comprehend such an Explanation they will
need to be taught how to read the graphical features and pictorial forms, given that
such conventions are not transparent or explicit. Once students can read the visual
version of an Explanation they can then use it as a scaffold for constructing a written
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text. Figure 7.1 is an example of a typical Explanation that students would be
expected to read in junior secondary school history:

Insert Fig 7.1 from Production scans
delete text as shown on hard copy in
graphics file

Figure 7.1: Graphic Factorial Explanation from S. Coupe and M. Andrews (1986) Was it only

Yesterday, Longman Cheshire, Melbourne, Vic: 70.

Overview of Factorial Explanation

Social purpose explaining the reasons or factors that contribute to a
particular phenomenon

Role in school history increasingly important as students move towards profile
levels 6, 7 and 8. Many syllabus questions require an
Explanation.

Stage Key language resources Examples from sample text 7.1

Outcome Nominal groups

Nominalisation

fear of increasing government power
opposition to the war among different
groups

Factors Generalised human
Participants

Many people, like revolutionary
socialists, thought the war was unjust

Non-human Participants Finally, there were economic factors
behind the opposition to conscription
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Realisation of cause
through:
Dependent clauses of Cause
with Cause linking words

For example, many people, like
revolutionary socialists, thought the war
was unjust because capitalists were
profiting at the workers' expense

Processes This was caused by an increase in prices

Nominal group and
Nominalisation

One reason for so much opposition to the
war was the number of different groups
of people concerned.

Organisation of message
through:

Text Preview (Nominal
group and
Nominalisation)

...there was considerable opposition to
conscription for the following reasons:
opposition to the war among different
groups, fear of increasing government
power and economic factors

Section Preview (Text
sequencing words)

A second reason was fear of increasing
government power

Theme Another factor was that Labor
supporters felt that...

Reinforceme
nt of Factors

Realisation of Valuation
through:

Valuation Describers
(Epithets) in the Nominal
group

The main reason was the rejection...
Other important reasons were opposition
to the power of the state...

Consequential Explanation
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Social purpose
A Consequential Explanation is a text that explains the consequences or effects of a
particular event or input. As in the case of Factorial Explanations, the consequences
are multiple and many-layered, and they may also be valued in terms of their
significance.

Consequential Explanations in school history writing
Like Factorial Explanations, Consequential Explanations are often set as writing
tasks as a way of working towards and demonstrating profile levels 6, 7 and 8.

Explaining how a number of effects or consequences came about because of a
particular historical event, or input, is a typical component of a historical
investigation. Many of the focus questions in the NSW History syllabus 7-10 require
some kind of Consequential Explanation as a response; for example, 'How has
European colonialism affected Africa and how have African peoples responded?' and
'What was the impact of invasion/contact/colonialism on indigenous peoples?' Often,
of course, students will explore such broad research questions by selecting a few
specific topics, issues or time periods. Many activities will consist of oral discussion
and an examination of historical sources. Some tasks will provide students with the
opportunity to write Consequential Explanations; for example, an essay with the title
'What was the impact of European colonisation on Aboriginal people in the period
1788–1816?'

Most history teachers would probably agree that in order to investigate historical
questions such as those listed above, a knowledge of what happened (e.g. when
colonisation occurred and what events followed it) is a prerequisite for explaining
the effect of  its happening. In other words, to write an Explanation students need first
to be in control of the Recount and Account ‘version' of the past. If students have
already been systematically apprenticed into the Recount and Account text types,
they will already have many of the language resources they will need in order to
construct a Consequential Explanation. Consequential Explanations, therefore, like
Factorial Explanations, follow on from Recounts and Accounts on the suggested
literacy pathway (see Figure 2.1).

Developing critical literacy
The opportunities that learning to write an Explanation provide in terms of critical
literacy are discussed in the section on Factorial Explanations.

Stages in a Consequential Explanation
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The social purpose of a Consequential Explanation is achieved by moving through
three distinct stages:
• Input
• Consequences 1-n
• Reinforcement of Consequences

Text 7.2 is a model essay which was written by a teacher for two main reasons: firstly
to act as a summary of some research that his class had been doing on the impact of
World War II on Australian society and secondly to provide his students with a
model of how to write a Consequential Explanation. It formed part of a unit the
purpose of which was to investigate significant relationships between Australia and
other countries over the last two centuries.

Input

7.2

What was the effect of World War II on
Australian society?

World War II affected Australian society both
during and after the war. The focus of this
essay is its impact on Australia after it
ended in 1945, and an explanation of how six
years of involvement in warfare led to major
economic, political and social changes.
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Consequence 1

Consequence 2

Consequence 3

One major effect of World War II was a
restructuring of the Australian economy; the
unavailability of goods meant that Australia
had to begin to produce its own. In addition,
because better equipment, such as aeroplanes,
machinery and ammunition, was needed during
the war, industries such as iron and steel, as
well as ship building, were greatly boosted.
In fact, between 1937 and 1945 the value of
industrial production almost doubled. This
increase was faster than would otherwise have
occurred, and the momentum was maintained in
the postwar years. This was partly the result
of the postwar influx of immigrants which led
to an increase in the demand for goods and
services and therefore a growth in industry.
The increase in human resources also made it
possible for the government to begin a number
of major development tasks. These projects
required a great deal of material and created
many new jobs. The overall result of this boom
— full employment — greatly contributed to
Australia's prosperity. By 1954–1955 the value
of manufacturing output was three times that
of 1944–1945.

Another effect of the war was in the political
arena. One of the main political developments
that came out of the war was the establishment
of closer relationships with America. This
happened because, after Japan's defeat,
Australia and New Zealand were both anxious to
join the United States of America in an
alliance for their joint protection in any
further conflict in the Pacific. The resulting
treaty was called ANZUS and was signed in
1951. This treaty has led to Australia being
fairly closely tied to American policies,
which to some extent has restricted the
country's freedom of action in international
affairs.

A third consequence of the war was in relation
to Australian society. In this area the impact
of World War II was considerable. The main
reason for this was the Australian
Government's decision to develop an
immigration program that responded to the
situation in Europe where thousands of
families had been displaced. As a result many
young immigrants came to Australia and began
their own families. This wave of immigration
greatly increased the country's population as
well as contributing to the broadening of the
average Australian's outlook.
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Reinforcement of
Consequences

In conclusion, it is clear that the Second
World War benefited Australia by promoting
industrial and economic change. Other
important changes that occurred as a result of
the war were social, particularly the size and
nature of the population, and political,
namely Australia's relations with America.

Text 7.2: Model Consequential Explanation showing stages

The purpose of each stage
The Input stage of a Consequential Explanation identifies a historical 'input' (such as
World War II) and, if necessary, provides some background detail (such as when it
occurred). It may also provide a preview of the consequences that it will detail and
elaborate.

The Consequences stage of a Consequential Explanation provides detail on the
consequences that the writer has selected to explain the effect of the input. Typically,
the consequences are elaborated in terms of a cause and effect chain (a mini-
Historical Account) or a detailed description (a mini-Report).

The Reinforcement of Factors stage of a Consequential Explanation serves to
emphasise the key consequences that resulted from the input. It may also weigh up
and value which of the input's consequences were the most significant, and may
judge them in terms of being negative or positive.

How the Context of Situation affects language choices

Field and language choice: Building a picture of the world
The Field in Text 7.2 is World War II and its effects on Australian society. Since it is
concerned with the causal relationships between events rather than 'what happened
when', the Field tends to be abstract, with attention focused on consequences rather
than on individuals, groups of people or particular events.

Generalised terms are used extensively; for example, in Text 7.2 generalised political
terms include 'alliance', 'treaty', 'international affairs' and 'policies'; while generalised
economic terms include 'human resources', 'manufacturing output', 'industrial
production' and 'goods and services'. Generalised human Participants include
'thousands of families' and 'many young immigrants'; while non-human
Participants include 'the Australian Economy', 'equipment', 'development', 'defeat'
and 'impact'.
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As in Factorial Explanations, many of the historical events are linked through causal
relationships. In the sample text the writer draws on a range of grammatical
resources to express these relationships. Two of these are:

• Dependent Clauses of Cause with Cause linking words; for example:

In addition, because better equipment, such as aeroplanes,
machinery and ammunition, was needed during the war,
industries such as iron and steel, as well as ship
building, were greatly boosted.

• Circumstances of Cause; for example:

Other important changes that occurred as a result of the
war were social, particularly the size and nature of the
population, and political, namely Australia's relations
with America.

Another way in which the writer expresses cause and effect is through Action
Processes. This is discussed in Grammar reference 7.5.

Grammar reference 7.5

Action Processes

When history is explained by mature writers we find that causal relationships are
often expressed through Action Processes which express cause and effect. These
are highlighted in the examples below.

World War II affected Australian society both during and
after the war.

…and an explanation of how six years of involvement led to
major social, economic and political changes

The Australian economy was greatly affected by the war...

The overall result of this boom — full employment —
greatly contributed to Australia's prosperity.

There are many Processes which can be used to express cause, including:
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to cause
to make happen
to lead to
to give rise to
to generate
to contribute to
to make possible

to initiate
to bring about
to affect
to result in
to create
to influence
to enable
to mean

We have already discussed Nominalisation as a language resource used by mature
writers to create clear and precise explanations. In Grammar reference 7.6 this
discussion is continued.

Grammar reference 7.6

Nominalisation
In the section on Factorial Explanations we looked at the Nominal group as a
resource for building a clear and precise picture of Participants and Circumstances.
Nominalisation is a process whereby events (normally expressed as Processes)
and logical relations (normally expressed as Logical connectors) are packaged as
nouns. This means that all the resources of the Nominal group can then be used to
expand the 'nominalised' event or logical relation. The effect of such a process is to
create a more dense and abstract text. In our culture, such use of the language is
perceived as more formal and more mature. Often it is given a high status.

The following five sentences illustrate the process and function whereby Processes
and Logical Connectors are turned into nouns, or 'Thingised'. There is a movement
from something that sounds more spoken and informal to something that sounds
more written and formal:

1. Australia was involved in the Second World War for six
years and so things changed economically, politically and
socially.

2. Because Australia was involved in the Second World War
for six years things changed economically, politically and
socially.

3. Because of Australia's six years of involvement in the
Second World War, there were economic, political and
social changes.
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4. Australia's six years involvement in the Second World
War led to economic, political and social changes.

5. The reason for economic, political and social changes
was Australia's six years involvement in the Second World
War.

In the five sentences above there is a progression from sentence 1 to sentence 5.
That is, even though the meanings in each sentence are similar and the vocabulary
(or Lexical items) remain the same, the grammar keeps changing. Thus in the first
sentence the logical relationship of cause is expressed in a straightforward or
'congruent' way through the conjunction 'so', whereas in the last sentence the same
causal relationship is expressed through the noun ‘reason'.

There is a similar change made to the way the two events, 'being involved in the war'
and 'things changing economically, politically and socially' are expressed. In the first
sentence the events are expressed as verbs. Verbs are the most straightforward
grammatical form for expressing events in English . In sentence 3, however, the two
events are expressed as nouns — 'Australia's six years of involvement' and
'economic, political and social changes'.

Let us now track the grammatical development.

1. Australia was involved in the Second World War for six
years and so things changed economically, politically and
socially.

2. Because Australia was involved in the Second World War
for six years things changed economically, politically and
socially.

3. Because of Australia's six years of involvement in the
Second World War, there were economic, political and
social changes.

4. Australia's six years involvement in the Second World
War led to economic, political and social changes.

5. The reason for economic, political and social changes
was Australia's six years involvement in the Second World
War.

When we change verbs or conjunctions into nouns we can give the process the
name Nominalisation.
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Nominalisation is very common in history, particularly as students move from Years 7
and 8 into Years 9 and 10 and prepare for senior high school. It is particularly
common in text types which explain or argue, because Nominalisation allows the
writer to construct experience as abstract Things rather than concrete events and to
bring abstract Things into relationship with each other. It also allows the writer to
qualify, measure and judge events, as we have seen in the section on Nominal
groups (Grammar reference 7.2).

Tenor and language choice: How the writer relates to the reader
In the sample Consequential Explanation (Text 7.2) the writer has selected
consequences of World War II which he regards as significant and which he presents
as unproblematic. There is no sense that the consequences presented are the writer's
interpretation and the writer's selection. Instead they are constructed as the
consequences and presented as reliable facts. This is typical of a Consequential
Explanation, where the aim is not to argue or persuade but simply to describe the
consequences brought about by a particular event or issue.

As in the case of Factorial Explanations, it is important to be aware that, although
Consequential Explanations do not foreground the writer's interpretation of events,
the selection of consequences serves to position the reader to view the piece of
history in a particular way. Another technique which functions to position the reader
is the Valuation of Consequences. Typically this is done either in the Input stage, as
in the sample text

major social, economic and political changes

or in the Reinforcement of Consequences stage:

other important changes that occurred as a result of the
war were social

Often, consequences are also appraised as either positive ('it is clear that the Second
World War benefited Australia') or negative.

Students need, therefore, to be explicitly shown how, in a Consequential
Explanation, consequences are not only explained but also valued in terms of their
significance and their positive or negative dimensions.

In Consequential Explanations the key form of explicit Appraisal is Valuation,
although Judgements may also be made as in the sample text. With regard to
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Valuation, consequences are typically valued through Describers (Epithets) in the
Nominal group. For example:

major social, economic and political changes

Other important changes that occurred

Another resource that is used in Text 7.2 is the Process 'benefited'. This makes
explicit the positive Valuation of the consequences of the Second World War:

the Second World War benefited Australia

Mode and language choice: Organising the text
We have already seen that one important way in which Mode affects the text's
language is how the language is used to organise the message of the text. We have
seen that chronology is not used as a way of organising the text in Factorial
Explanations. This is also the case in Consequential Explanations. Like Factorial
Explanations, it is a text type that gathers together effects and consequences and
organises them in a way that cuts across a linear unfolding of events. For example, in
Text 7.2 the political developments referred to occurred at the same time as an
increase in industrial production. It would be impossible to pull out the particular
events, such as the establishment of closer relations with America, and the boost in
the iron, steel and ship building industries, and place them in some kind of temporal
sequence. If this was attempted, the Explanation would lose much of its explanatory
power. Part of the power of the Consequential Explanation text type is that it is not
constrained by a temporal unfolding of events as is the case with a Historical
Account.

In both Factorial and Consequential Explanations, then, the time line disappears and
the text becomes rhetorically organised. We have already looked at some of the
language resources it uses to do this, including Text Previews, Section Previews, Text
sequencing words and clause level Themes. We shall now examine these again using
examples from the sample Consequential Explanation (Text 7.2).

Text and Section Previews
Text 7.2 contains a Text Preview which helps to organise the text: each of the main
Consequences presented in the Text Preview becomes a Section Preview for one of
the paragraphs in the Consequences stage. This is illustrated below:
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Text Preview The focus of this essay is
its impact on Australia
after it ended in 1945 and
an explanation of how six
years of involvement in
warfare led to major
economic, political and
social changes.

Consequences
Section Preview: Paragraph 1 One major effect of World

War II was a restructuring
in the Australian economy.

Section Preview: Paragraph 2 Another effect of the war
was in the political
arena.

Section Preview: Paragraph 3 A third consequence of the
war was in relation to
Australian society.

In turn each paragraph is elaborated by an examination of specific economic,
political and social effects.

Text sequencing words
Text 7.2 uses typical Text sequencing words, which are placed in Theme position in
the Section Preview:

One effect...

Another effect...

A third effect...

In conclusion it is clear...

Paragraph organisation : general to specific
We have already seen how Factorial and Consequential Explanations are organised
at the level of text. Now let us see how they are typically organised at the level of
paragraph. Figure 7.2 illustrates the number of layers in each paragraph. Each
general consequence is broken down into one or more cause and effect sequences, a
kind of condensed or mini-Historical Account. The last event in each of these
Accounts can be seen as a specific consequence. Sometimes the last events in each
separate Account are bundled together into one Nominal group, and named, for
example, 'Increase in domestic production', as illustrated in Figure 7.2.
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Insert Fig 7.2 here from 'History
Resource Book Inclusions' folder

Figure 7.2: Paragraph organisation in Text 7.2

Being able to recognise the paragraph structure as well as the overall structure of an
Explanation is a useful step for students to make. It helps them to distinguish the
layers of generality and make the movement from the input to the general
consequences to the more specific consequences. It will also help them to understand
better the causal relationships between the input and the general consequences. At
this level the focus is on the results or consequences of the war. However, within
each paragraph the focus is on specific consequences which are typically explained
in terms of their specific causes and effects in the form of a mini-Historical Account.

It is important when constructing text to be able to make the information flow from
one idea to the next so that the explanation is easy to follow. One way to do this is by
Nominalisation and Theme/Rheme development. This resource is discussed in
Grammar reference 7.7.

Grammar reference 7.7

Making information flow : Nominalisation and Theme/Rheme development
Under the heading ‘Field’ we have already seen how Nominalisation is more typical
of written than of spoken language, and that it is therefore one of the language
resources that students need to gain control of if they are going to move along the
spoken/written continuum. Nominalisation is a powerful resource for reconstructing
concrete experience as abstraction. It is also a powerful resource for facilitating the
flow of information in a text and for moving it forward. Thus we often find a pattern
where the Rheme (the rest of the sentence that follows the Theme) in one sentence
is picked up in the Theme of the sentence following. The resource of Nominalisation
can be used to do this as in the sentences below.

In fact between 1937 and 1945 the value of industrial
production almost doubled. This increase was faster than
would otherwise have occurred, and the momentum was
maintained in the postwar years.
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The increase in human resources also made it possible for
the government to begin a number of major development
tasks. These projects required a great deal of material
and created many new jobs.

Text and Section Previews (and Theme/Rheme development, where appropriate)
are important organising devices in Consequential Explanations as well as for many
other kinds of text. When students do not employ these resources it can make the
text harder to read and to follow.

Consequential Explanations in a writing pathway in junior
secondary school history
Text 7.2 illustrates that a Consequential Explanation is a significant text type for
showing high school students how to move away from telling or recounting the
story of the past towards explaining historical events at a more abstract level. This
requires the ability to group and categorise events in a non-temporal way and to
organise them into a cohesive text. It also requires the ability to select which
consequences or effects are relevant, and to judge which are the most important and
least important and which are positive or negative. Students often find the shift in
abstraction and text organisation difficult, and for this reason they need to be made
aware of the language resources that make such a shift possible.

Consequential Explanations in reading history
We have already seen how showing students the hierarchy of information in a
typical paragraph in an Explanation text is useful in helping them to plan and
construct Explanations. In terms of reading, this is also a useful strategy in that it will
facilitate note making and extracting the main ideas from a text.

Like Factorial Explanations, however, Consequential Explanations are not frequently
found in school textbooks, and when they do appear they are often presented in a
different mode, for example in the form of a list with bullet points, or as a diagram.
Two examples follow. Text 7.3 shows consequences presented in a list. In a text such
as this, the consequences are not elaborated and the cohesive links between them are
left implicit. Students need therefore to fill in the gaps. The second example ( Text
7.4) shows consequences diagrammatically. Again the causal links are not made
explicit through language, and students have to do a lot of work. Students need,
therefore, to be taught how to read implicit or graphically represented causal
relationships so that they can read and comprehend a typical textbook Explanation.
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Input

7.3
Effects of the gold rushes

Preview The gold rushes had enormous impact on the
Australian colonies. The gold rushes:
• increased the population enormously
• poured enormous amounts of money into an

economy that had been based on the export
of farm products

• put pressure on governments to give voting
rights to the whole adult population.

Consequence 1 More people
The gold rushes had two major effects on the
population of the colonies:
• an overall increase in the number of

people
• shifts in population, especially from one

state to another, and from country areas
to the cities and towns.
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Consequence 2 Shifts in population
To the gold fields
At the beginning of the gold rushes, many
thousands of people moved from cities and
farms to the goldfields. This caused many
problems:
• With the absence of people who would

otherwise buy goods, many businesses went
broke.

• As people left work to head for the
goldfields, businesses had to pay higher
wages to keep their employees.

• With the lack of workers in cities,
governments could not provide proper
services, including police, road and
bridge building, and fire brigades.

• With the lack of farm workers, production
dropped, wages rose, and the price of food
went up.

Back to towns
On the fields, some people made fortunes.
However, many miners could hardly make enough
to live on. Miners who were not making money
on the goldrushes could:
• return to the cities
• take up jobs on the land
• remain in the new gold towns.

Most chose to move back to the cities or
stayed in the new gold towns. Because of this
population increase:
• There was a building boom as people tried

to find homes in the cities.
• Property prices skyrocketed.
• Poor town planning resulted in slums.
• Governments could not keep up with the

demand for extra services such as police,
water supply and schools.

It took many years for the Australian
colonies, especially Victoria, to cope with
the dramatic increase in population during
the 1850s and 1860s.

Consequence 3 No more convicts
For many years free settlers had been
demanding that the British Government abolish
transportation of convicts to Australia. A
group set up an Anti-Transportation league to
push their demands.The Anti-Transportation
League argued that British criminals were
committing crimes to get to the Australian
gold fields. The British Government agreed,
and in 1852 all transportation to Eastern
Australia was abolished, although it continued
to Western Australia until 1868.
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Consequence 4 More money and jobs
Gold sold overseas brought great wealth into
Australia. The increase in population provided
a labour force for the growing cities, towns
and farms. This helped economic development.

Text 7.3: 'Effects of the gold rushes' (Consequences presented as a list) from J. Lawrence, J Eshuys

and V. Guest (1991) Dreamtime to Nation, Macmillan, Crows Nest, NSW: 228–9.

Insert Figure 7.3 from Scanned images
Delete text as shown on hard copy in
Graphics hardcopy file
Figure 7.3: 'Some results of the war' represented graphically, from S. Coupe and M. Andrews (1986)

Was it only Yesterday, Longman Cheshire, Melbourne, Vic: 36.

Overview of Consequential Explanation

Social purpose explaining the effects or consequences of a
phenomenon

Role in school history increasingly important as students move
towards profile levels 6, 7 and 8. Many
syllabus questions require an Explanation.
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Stages Key language
resources

Examples from sample text

Input Nominalisation

Nominal groups

an explanation of how six
years of involvement in
warfare led to

major economic, political and
social changes

Consequences Generalised
Participants

These projects required a
great deal of material

Another effect of the war was
in the political arena

Realisation of cause
through:
Dependent clauses of
Cause with Cause linking
words

In addition, because better
equipment, such as aeroplanes,
machinery and ammunition was
needed during the war,
industries such as the iron
and steel ones, as well as
ship building, were greatly
boosted

Circumstances of Cause Other important changes that
occurred as a result of the
war were social, particularly
the size and nature of the
population, and political,
namely Australia's relations
with America.

Processes World War II affected
Australian society both during
and after the war.

Nominal group and
Nominalisation

A third consequence of the war
was in relation to Australian
society

Organisation of
message through:



© Metropolitan East DSP  Chapter Seven March 15, 2004 Page 32

32

Text Preview (Nominal
group and
Nominalisation)

The focus of this essay is its
impact on Australia after it
ended in 1945 and an
explanation of how six years
of involvement in warfare led
to major economic, political
and social changes.

Section Preview (Text
sequencing words)

A third consequence of the war
was in relation to Australian
society. In this area the
impact of World War II was
considerable.

Theme as cause The main reason for this was
the Australian Government's
decision

Reinforcemen
t of
Consequences

Realisation of Valuation
through:

Valuation Describers
(epithets) in the Nominal
group

Other important changes that
occurred as a result of the
war were social, particularly
the size and nature of the
population, and political,
namely Australia's relations
with America.


